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Clarifying and 
Sharing Learning 

Intentions and 
Success Criteria

The purpose of today is not to add something new to your 
plate. It’s to bring greater clarity to what already matters most:

 What we expect 
students to learn 
 How we design 
instruction to support 
that learning 
 How we work together 
as teams to improve 
practice

 You already do a lot of 
things well—today is about 
refining, not fixing.

 This time is meant to 
support you, not add one 
more thing to your plate.

 We’re not here to chase 
trends—we’re here to get 
better at what actually 
helps students
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Active participation is 
key to getting the 
most out of this 
experience. Ask 
questions, share your 
insights, and engage in 
discussions with your 
fellow educators.

Engagement:

Network and 
exchange ideas with 
your peers.

Engagement:

Collaboration:

Be prepared to reflect 
on how you can 
implement what you 
learned.

Collaboration:

Application:

Engagement:
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Welcome. 

Thank you for attending this session. 

Teacher Clarity is a powerful instructional strategy that significantly enhances student learning by 
making learning intentions and success criteria explicit. Advanced Collaborative Solutions helps 
educators master this strategy, ensuring that both teachers and students have a clear understanding of 
what is to be learned and how success will be measured. This mutual clarity not only improves student 
outcomes but also fosters a more focused and effective classroom environment. 

By the end of this session, participants will be able to: 

Deepen the alignment between learning intentions, success criteria, and learning progressions. 
Apply strategies to co-construct success criteria with students. 
Utilize success criteria to support feedback, self-regulation, and deeper learning. 
Design learning experiences that move beyond surface understanding to deep and transfer 
learning. 

Outline of Session 
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Part One Teacher Clarity and the Visible Learning Research

Part Two Identify one standard for an instructional focus within a unit of study.

Part Three Restate the standard in student-friendly wording. This is the learning intention— 
the what.

Part Four Write the details of what students will do to achieve the learning intention. 
Theseare the success criteria—the how. 

Part Five Break the learning intention into learning progressions—the skills and concepts 
that lead to the learning intention. These are the “chunks” of learning, the 
“building blocks” of instruction.

Part Six Instructional Strategies
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Part One: Teacher Clarity and the Visible Learning Research 

Visible Learning: The World’s Largest Summary of Educational Research 

This practice of clarity has a high probability of making a difference in the classroom. When teams of 
teachers work collectively on a common goal, the outcomes are more effective on student learning 
regardless of student home-life, demographics, and socioeconomic status. As teachers create learning 
intentions and success criteria, their collective ability strengthens and promotes better outcomes for 
students. 

Developing learning intentions and success criteria allow teachers to align instruction with 
assessments. It also helps narrow the focus of instruction by identifying what matters most to student 
learning. By using learning intentions and success criteria in the classroom, students become self-
regulated learners who perform up to two times more proficient than students who rely on teacher 
support. (Hattie 2010) 
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Number of studies = 101    |    Number of people = 14,853



“Our time with students is 
limited and valuable. 
Every minute we spend 
with them should be spent 
using the practices that 
are most likely to be 
successful. This is a shift 
from looking at 
instructional practices 
that work to looking at 
practices that work best” 
(Hattie 2009). 

Largest summary of 
educational research 

ever conducted 

 2,100 meta-analyses 
 132,000 studies 
 300 million students 
 320 + influences
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R=3

 Confidence in findings when R is 3 or greater 
 When R is less than 3, more studies are needed

Teacher Clarity

.85

Teacher Clarity Update 
Using student sentence starters for Success Criteria 

Group Number of 
Students

Students 
Who 

Completed 
Task

Completion Rate

Control (No Sentence 
Starters)

60 35 58%

Treatment (Sentence 
Starters)

60 47 78%
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Number I Can Statement Example Sentence Starters

1 I can determine the central idea of a 
text

• The central idea of this text is… 
• Overall, the author argues that… 
• The text mainly focuses on the idea that…

2 I can distinguish the central idea from 
the topic and supporting details.

• Although the topic is ___, the central idea is… 
• This information is a supporting detail because… 
• This idea is central, not just a detail, because…

3 I can analyze how the central idea is 
introduced or emerges in the text

• The central idea begins to emerge when the author… 
• In the opening section, the author introduces the idea 

by… 
• Early in the text, the author suggests the central idea 

through…

4 I can analyze how the author develops 
and refines the central idea over the 
course of the text.

• As the text progresses, the author develops the central 
idea by… 

• The author refines the central idea by adding… 
• By the end of the text, the central idea is more 

complex because…

5 I can identify specific details that 
shape and support the central idea.

• One detail that shapes the central idea is… 
• This example supports the central idea because… 
• The author includes this detail to emphasize…

6 I can explain how specific details 
contribute to the development of the 
central idea.

• This detail contributes to the central idea by… 
• Together, these details show that… 
• The relationship between this detail and the central 

idea is…

7 I can write an objective summary that 
includes the central idea and key 
supporting details.

• The text explains that… 
• According to the author,… 
• Overall, the text describes…

8 I can exclude personal opinions, 
judgments, and minor details from my 
summary.

• The author states that… 
• The summary focuses on the main ideas rather than… 
• This summary remains objective by…

Determine a 
central idea of a 
text and analyze 
its development 

over the course of 
the text, including 

how it emerges 
and is shaped and 
refined by specific 
details; provide an 

objective 
summary of the 

text.
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Teacher Clarity Update 
Using student sentence starters for Success Criteria 

Metric Results

Control Completion Rate 58%

Treatment Completion Rate 78%

Difference (Treatment – Control) +20 percentage rates

Interpretation Students using sentence starters 
completed tasks at a substantially 

higher rate



Teacher Clarity Update 
Using student sentence starters for Success Criteria 

Metric Value

Control Mean Completion 
Rate

0.58 (58%)

Treatment Mean 
Completion Rate

0.78 (78%)

Pooled Standard Deviation 0.46

Effect Size 0.44

Teacher Clarity Update 
Using student sentence starters for Success Criteria 

 An effect size of 0.44 represents an educationally meaningful 

difference. 

 Effects around 0.40 are often considered worth the effort (and 

larger than many structural reforms). 

 This suggests that providing sentence starters aligned to 

success criteria has a meaningful impact on student task 

completion.
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73% increase in positive emotions

when students can clearly explain 

what they are learning.

Student reported well-being 

during class 

Students who were 
unsure what they 

were learning

Students who could 
clearly explain what 
they were learning

63%

37% 64%

36%

Source: https://f.hubspotusercontent10.net/hubfs/1773015/John Hattie article_An Ode to Expertise - final.pdf



Behavioral 
Engagement: 

is seen in students following 
directions.

Emotional 
Engagement: 

Emotional engagement relates 
to students' positive feelings 

toward a topic and their sense 
of belonging.

Cognitive 
Engagement: 

reflects their investment in 
learning and willingness to 

tackle challenges.

Cognitive 
Engagement: 

reflects their investment in 
learning and willingness to 

tackle challenges.

Behavioral Engagement: 
Setting Clear Expectations: 

Establish clear behavioral expectations 
and routine that contribute to 

student success.

Emotional Engagement: 
Student Voice and Choice: 

Giving students some control over 
their learning can make them feel 

more invested and emotionally 
engaged in their education.

Cognitive 
Engagement: 

Encouraging Rigorous, Relevant 
Curriculum: 

Curriculum is both challenging and 
connected to students’ interests and 

real-world applications. Students 
engage cognitively when they see 

value in what they are 
learning.



Behavioral Engagement: 
Setting Clear Expectations: 

Establish clear behavioral expectations 
and routine that contribute to 

student success.

Behavioral Engagement: 
Setting Clear Expectations: 

Establish clear behavioral expectations 
and routine that contribute to 

student success.

Cognitive 
Engagement: 

reflects their investment 
in learning and 

willingness to tackle 
challenges.

Emotional 
Engagement: 

Emotional engagement 
relates to students' 

positive feelings toward 
a topic and their sense 

of belonging.

Activity: Discuss ways to increase student 
engagement based on the three conditions 
described.

Behavioral 
Engagement: 

is seen in students 
following directions.



Important! 

Why You Should Learn the Process Before Using Artificial Intelligence to Create Success Criteria 
 
1. AI Can Mask Shallow Understanding 
If educators haven’t learned how learning intentions and success criteria are derived from standards, 
AI-generated statements can sound right but be instructionally weak. Without understanding the 
process, it’s difficult to judge quality or accuracy. 
Clarity comes from thinking—not copying. 

2. Effective Success Criteria Require Instructional Decision-Making 
Strong success criteria reflect: 
Cognitive demand 
Common student misconceptions 
Progressions of learning 
Evidence of mastery 
These are instructional judgments AI cannot fully make 
without educator input and expertise. 

3. Misalignment to Standards Is Easy to Miss 
AI may: 
Over-simplify standards 
Combine multiple skills into one criterion 
Create criteria that reflect tasks rather than learning 
Without knowing how to unpack standards, educators may 
unknowingly accept misaligned outcomes. 

Bottom Line 
AI is most effective after educators understand how learning intentions and success criteria are created 
not before. 

When teachers know the process, AI enhances clarity. 
When they don’t, AI can unintentionally dilute it. 
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1. AI Can Mask Shallow 
Understanding 

2. Effective Success Criteria 
Require Instructional 
Decision-Making 

3. Misalignment to 
Standards Is Easy to Miss 

4. Most effective when 
there is an 
understanding of how to 
create LISC, not after

Page 5

Step One: Selecting Learning Intentions (or Targets) 
There are numerous definitions and descriptions of learning intentions. Here is a sampling of 
definitions that collectively convey the essential information about what learning intentions are and 
how they should be used, in and out of the classroom. Use these definitions to build a common 
vocabulary in your school, district, region, or state. 

A summary or general restatement of the standard  

A more global statement without specifics (i.e., “learn to write an opinion piece” or “learn to use a 
math formula to solve a problem”)  

Do not include specific details from the standard. These will appear in the success criteria.  

Do include key terms for defining later.  

Use age-appropriate, kid-friendly language.  

Include why this is important—for students and teachers.  

The learning intention represents the learning destination—“Where are we going?” 

Definition 

"Learning intentions describe what it is we want students to learn in terms of the skills, knowledge, 
attitudes, and values within any particular unit or lesson. Learning intentions should be clear, and 
provide guidance to the teacher about what to teach, help learners be aware of what they should learn 
from the lesson, and form the basis for assessing what the students have learned and for assessing 
what the teachers have taught well to each student. The activities planned for the lesson need to be 
focused on these intentions." (Hattie, 2009, pp. 162-163) 
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What are Learning Intentions?

 Remember, a learning 
intention is a general 
restatement of the 
standard. It is not 
necessary to try to include 
all aspects of the 
standard.  

The details of the 
standard are contained 
in the success criteria. 

Do they know what they’re 
going to be learning? 

Stay focused on a given task? 

Determine exactly what they 
need to know and do? 

Identify where they are in 
their learning? 

Reflect and revise their 
learning?

Teachers…when 
your students walk 
into your 
classroom…



Students can 
hit any 

target they 
can see 

and that 
stands still 
for them.

 Sample answers, examples and 
guided practice are not 
definitive.  

 They represent a collection of 
thinking from other educators, 
including teachers and leaders. 

 Your criteria may be different 
than the samples being shared. 

 All you have to do is justify 
your success criteria that are 
consistent with high 
expectations of student 
learning.

LEARNING INTENTION DEFINITIONS  

Decide which of the following examples are 
learning intentions and which are not.



Which is the Learning Intention?

Present claims and 
findings, sequencing 
ideas logically and 
using pertinent 
descriptions, facts, 
and details to 
accentuate main 
ideas or themes; use 
appropriate eye 
contact, adequate 
volume, and clear 
pronunciation.  

In this unit, you will 
learn…  
how to give an 
effective 
presentation to 
confidently and 
accurately share 
your ideas on a 
topic. 

  
In this unit, you will learn 
all the skills necessary to 
meet standard SL.6.4 
which states:  
Present claims and 
findings, sequencing ideas 
logically and using 
pertinent descriptions, 
facts, and details to 
accentuate main ideas or 
themes; use appropriate 
eye contact, adequate 
volume, and clear 
pronunciation.  

1 2

Which is the Learning Intention?

Compare and 
contrast two or 
more characters, 
settings, or events 
in a story or drama, 
drawing on specific 
details in the text 
(e.g. how characters 
interact). 

In this unit, you will 
learn how characters, 
places, and things that 
happened in James 
and the Giant Peach 
are similar and 
different from things 
that happened in 
Charlie and the 
Chocolate Factory. 

  
In this unit, you 
will learn how 
characters, places, 
and things that 
happen in stories 
are similar and how 
they are different. 

1 2

Which is the Learning Intention?

Develop and use a 
model to describe 
the function of a 
cell as a whole and 
the ways that parts 
of cells contribute 
to the function. 

In this unit, you will 
explore cells using the 
microscope to locate 
the cell parts. 

  
In this unit, you will 
observe the parts of a 
cell and will be able 
to describe what each 
part does to help the 
cell function. 

1 2



Worked 
Examples

Steps 1-2

ELE
Math 

Pages 1-8

The following exemplars can be used as a guide while you develop your own learning 
intentions, success criteria, and learning progressions. 

Fourth Grade ELA Worked Example 
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Step 1

Single 
Standard 
for 
Instructional 
Focus 

Determine (DOK 2) the main idea of a text and explain (DOK 3) 
how it is supported by key details; summarize (DOK 2) the text.

Importance of this standard/learning intention-the why

Student: Identifying the main idea of the text helps the reader 
understand the message the author is trying to communicate. 
Readers make connections using details from the text to help 
determine the main idea. 

Teacher: In the context of school and life, being able to 
determine, explain, and summarize a text are skills that increase 
comprehension, develop memory, promote higher-order thinking 
ability, and help in organizing ideas in writing. 

Step 2

Restate the 
standard in 
student-
friendly 
wording. This 
is the learning 
intention-the 
what. 

In this unit, you will learn…to determine the main idea of what 
you read and explain to your teacher or a peer using details from 
the text.

In this unit, you will learn…to create a summary of the 
information without telling every detail.

*Remember, a learning intention is a general restatement of the 
standard. It is not necessary to try to include all aspects of the 
standard. The details of the standard are contained in the 
success criteria. 

The following exemplars can be used as a guide while you develop your own learning 
intentions, success criteria, and learning progressions. 

Fourth Grade ELA Worked Example 
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standard. The details of the standard are contained in the 
success criteria. 

First Steps in Determining  
Learning Intentions and Success Criteria

Words like knowing learning, thinking and using 
(the senses, skills or tactics) emphasize the focus 
on learning:

…… We are learning to…

…… We are learning to know that… 

…… We are learning to understand that / how… 

…… We are learning to know how to work out… 

…… We are to know what strategies to use for…



Consider the Phrasing and Tone of Learning Intentions 

The wording of a learning intention affects the willingness 
of pupils to engage with it. Teachers need to consider the 
best phrasing and tone for the pupils.

Learning Intentions can be phrased as:

Instruction Use capital letters when writing sentences.

Affirmations I am going to use capital letters when writing sentences.

Achievement 
before the 
event

I can use capital letters when writing sentences.

Goals To be able to use capital letters when writing sentences.

Learning I am learning to use capital letters when writing sentences.

Prompts Remember to use capital letters when writing sentences.

TEKS A.5C – Algebra I 
Coding: A.5C 
Standard: “Solve systems of two linear equations with two variables for mathematical and real-
world problems.” 
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Step 1

Single 
Standard 
for 
Instructional 
Focus 

Solve systems of two linear equations with two variables for 
mathematical and real-world problems

Importance of this standard/learning intention-the why

Student: Texas Algebra I TEKS A.5C is important because it 
teaches students how to analyze relationships between multiple 
variables and determine solutions that satisfy more than one 
condition at the same time. This type of thinking strengthens 
logical reasoning, problem solving, and decision-making skills that 
students will use in higher mathematics, science, business, 
technology, and everyday life.

Teacher:

Step 2

Restate the 
standard in 
student-
friendly 
wording. This 
is the learning 
intention-the 
what. 

In this unit, you will lear or We are learning to solve two 
equations at the same time so we can find values that make both 
equations true and solve real-world problems

Consider the Phrasing and Tone of Learning Targets
The wording of a learning target affects the willingness of 
pupils to engage with it.
Teachers need to consider the best phrasing and tone for the 
pupils.

*Remember, a learning intention is a general restatement of the 
standard. It is not necessary to try to include all aspects of the 
standard. The details of the standard are contained in the 
success criteria. 
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logical reasoning, problem solving, and decision-making skills that 
students will use in higher mathematics, science, business, 
technology, and everyday life.

Teacher:

Step 2

Restate the 
standard in 
student-
friendly 
wording. This 
is the learning 
intention-the 
what. 

In this unit, you will lear or We are learning to solve two 
equations at the same time so we can find values that make both 
equations true and solve real-world problems

Consider the Phrasing and Tone of Learning Targets
The wording of a learning target affects the willingness of 
pupils to engage with it.
Teachers need to consider the best phrasing and tone for the 
pupils.

*Remember, a learning intention is a general restatement of the 
standard. It is not necessary to try to include all aspects of the 
standard. The details of the standard are contained in the 
success criteria. 

To learn this process, we are focusing today only on a single 
standard that would be one of the several standards in a 
unit of study.

Identify one standard for 
an instructional focus 
within a unit of study.

Restate the standard in 
student-friendly wording. 

This is the learning 
intention—the what.

Words like knowing learning, thinking and using 
(the senses, skills or tactics) emphasize the focus 
on learning:

…… We are learning to…

…… We are learning to know that… 

…… We are learning to understand that / how… 

…… We are learning to know how to work out… 

…… We are to know what strategies to use for…



Consider the Phrasing and Tone of Learning Intentions 

The wording of a learning intention affects the willingness 
of pupils to engage with it. Teachers need to consider the 
best phrasing and tone for the pupils.

Learning Intentions can be phrased as:

Instruction Use capital letters when writing sentences.

Affirmations I am going to use capital letters when writing sentences.

Achievement 
before the 
event

I can use capital letters when writing sentences.

Goals To be able to use capital letters when writing sentences.

Learning I am learning to use capital letters when writing sentences.

Prompts Remember to use capital letters when writing sentences.

Page 8

Independent Practice 
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Step 1

Single 
Standard 
for 
Instructional 
Focus 

Standard:

Student: Why is the standard important to learn for students?

Teacher: Why is the standard important to teach?

Step 2

Restate the 
standard in 
student-
friendly 
wording. This 
is the learning 
intention-the 
what. 

In this unit, you will learn… 

or 

We are learning to…

Consider the Phrasing and Tone of Learning Targets
The wording of a learning target affects the willingness of 
pupils to engage with it.
Teachers need to consider the best phrasing and tone for the 
pupils.

*Remember, a learning intention is a general restatement of the 
standard. It is not necessary to try to include all aspects of the 
standard. The details of the standard are contained in the 
success criteria.

Calibration Criteria for Learning 
Intentions

Verbatim wording of 
standard(s) 

Includes proper coding or label 

Limits total number of multiple 
standards for unit of study 

Prepares student for life, school 
and a high stakes assessment
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Unwrapping Standards - Guided Practice 

 of 9 24

Step 2.5
Deconstruct 
the standard/
learning 
intention

Determine (DOK 2) the main idea of a text and explain (DOK 3) 
how it is supported by key details; summarize (DOK 2) the text.

This standard has been “coded” by indicating the cognitive rigor 
of each skill listed in the standard.

According to Webb’s Depth of Knowledge (DOK):

DOK level 2 skills (in this example, we are referring to 
“Determine” and “Summarize”) use information or conceptual 
knowledge for two or more steps.

DOK level 3 skills (in this example, we are referring to “Analyze”) 
require reasoning, developing a plan or a sequence of steps with 
some complexity.

"Unwrapping" is a simple method that all teachers in all grade 
levels can use to deconstruct the wording of any standard in order 
to know its meaning inside and out.

                                         

Skills (Verbs) 

Determine (DOK 2)

Summarize (DOK 2)

Explain (DOK 3)

Concepts (Nouns) 

• The main idea the text

• The text

• How it supported by key 

details
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• The text
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7.T.T.1.d Compare and contrast a fictional portrayal of a 
time, place, or character with a historical account of the 
same period.

Concepts (Nouns) Skills (Verbs) 

7.T.T.1.d Compare and contrast (DOK 3) a fictional 
portrayal of a time, place, or character with a historical 
account of the same period.

Concepts (Nouns) Skills (Verbs) 



7.T.T.1.d Compare and contrast (DOK 3) a fictional 
portrayal of a time, place, or character with a historical 
account of the same period.

Concepts (Nouns) Skills (Verbs) 

Compare (DOK 3) 

Contrast (DOK 3) 

a fictional portrayal of a 
character with a historical 
account of the same period.
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Recall/Reproduction 
DOK 1

Skill/Concept 
DOK 2

Strategic Thinking 
DOK 3

Extended Thinking 
DOK 4

Recall a fact, 
information, or 

procedure.

Use information or 
conceptual knowledge, 

two or more steps  

Requires reasoning, 
developing a plan or a 

sequence of steps, some 
complexity  

Requires an 
investigation, time to 

think and process 
multiple conditions of 

the problem.

•Arrange 

•Define  

•Describe who, what, 
where, when, or how  

•Explain 

•Identify 

•Illustrate 

•Label  

•Locate  

•Match  

•Measure  

•Name 

•Perform  

•Recall  

•Recite  

•Recognize  

•Restate  

•Solve one-step task  

•Tell  

•Use rules  

•Apply 

•Calculate 

•Classify 

•Construct simple model  

•Describe/Explain using 
context  

•Determine 

•Estimate 

•Find 

•Formulate 

•Give examples & non-
examples 

•Graph 

•Identify patterns 

•List several elements  

•Perform a procedure  

• Predict 
•Solve multiple-step 
problem 

•Summarize 

•Use models to perform 
procedure 

• Analyze  
• Argue  
• Assess  
• Cite evidence  
• Compare  
• Contrast  
• Critique 
• Decide 
• Defend  
•Distinguish 
•Draw conclusions  
•Explain how 
•Extend patterns 
•Formulate  
•Infer  
•Interpret  
•Organize  
•Outline  
•Revise for meaning  
•Show cause & effect  
•Solve non-routine  
problems  
•Verify  

•Apply Concepts 
•Create 
•Collaborate  
•Design and conduct  
•Evaluate  
•Formulate  
•Generalize  
•Hypothesize  
•Initiate  
•Produce/Present 
•Prove  
•Reflect  
•Reorganize into  
new structure  
•Research  
•Report 
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What are Success Criteria?

 Identify the details 
needed to achieve the 
learning intention. 

 Specify what students 
are to do to demonstrate 
learning.  

 Use specific terms from 
the standard.  

Why Success Criteria? 

Using success criteria 
help students perform 
up to two times more 
proficiently than 
students who rely on 
teacher support. 

Page 13

Step 3: Success Criteria and Definitions 

There are numerous definitions and descriptions of success criteria. Here is a sampling of definitions 
that collectively convey the essential information about what success criteria are and how they should 
be used, in and out of the classroom. Use these definitions to build a common vocabulary in your 
school, district, region, or state. 

“The purpose of the success criteria, or "what are we looking for?" is to make students understand 
what the teacher is using as the criteria for judging their work, and of course to ensure that the teacher 
is clear about the criteria that will determine if the learning intentions have been successfully 
achieved... The success criteria, or 'How will we know?' need to state as exactly as possible what the 
students and teacher will want to see. (Hattie, 2009, p. 170) 

SUCCESS CRITERIA -- KEY POINTS  

Identify the details needed to achieve the learning intention.  

Specify what students are to do to demonstrate learning.  

Use specific terms from the standard.  

Include objective wording only; no subjective language (i.e., some, few, little, many, elaborate, 
etc.)  

Brainstorm other details not included in the standard, but needed.  

Compare success criteria with the standard to ensure they accurately match its concepts, skills, and 
intended rigor. 

 of 13 24



THE FOUR DIMENSIONS OF CLARITY
Master the Key Elements of Effective Instruction:

THE FOUR DIMENSIONS OF CLARITY
Master the Key Elements of Effective Instruction:

THE FOUR DIMENSIONS OF CLARITY
Master the Key Elements of Effective Instruction:



THE FOUR DIMENSIONS OF CLARITY
Master the Key Elements of Effective Instruction:

THE FOUR DIMENSIONS OF CLARITY
Master the Key Elements of Effective Instruction:

THE FOUR DIMENSIONS OF CLARITY
Master the Key Elements of Effective Instruction:



THE FOUR DIMENSIONS OF CLARITY
Master the Key Elements of Effective Instruction:

Worked 
Examples

Step 3: Success Critera

ELE
Math 

Pages 14-15

Success Criteria Guided Practice 
In generating success criteria, try to avoid repeating the Learning Target in the Success 
Criteria. Example: 

Learning Target: Determine (DOK 2) the main idea of a text and explain (DOK 3) how it is 
supported by key details; summarize (DOK 2) the text. 

I can: 

Determine the main idea of a text 

Explain how the main idea is supported by key detail 

Summarize the text. 

This is called circular success criteria.  

A better example of writing success criteria is below. Remember, when creating success 
criteria, brainstorm other details not included in the standard, but needed. 

 of 14 24

Step 3

Success 
Criteria— the 
How 

Determine the main idea of a text and explain how it is 
supported by key details; summarize the text.

I can: 

 state (determine) the main idea of the text (facts or events, 
quotes or visuals)

 give accurate text details that support the main idea

 explain the main idea with details from the text

 include only the most important details

 organize the details in a way that makes sense with the text

 summarize the text with key supporting details

Success criteria provide the "way of knowing that the desired
learning (learning intention) has been achieved." 
(Hattie, 2009, p. 47)

Success Criteria Guided Practice (Algebra) 
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Step 3

Success 
Criteria— the 
How 

Solve systems of two linear equations with two variables for 
mathematical and real-world problems.

I can: 

 I can identify what each equation in a system represents.

 I can solve a system of equations using graphing.

 I can solve a system of equations using substitution.

 I can solve a system of equations using elimination.

 I can determine whether an ordered pair is a solution to both 
equations.

 I can explain how I found the solution and justify my reasoning.

 I can use systems of equations to solve real-world problems.

 I can check my solution to make sure it makes both equations 
true.

Success criteria provide the "way of knowing that the desired
learning (learning intention) has been achieved." 
(Hattie, 2009, p. 47)



Process success criteria for 
students helps them do these six 
things: 

1. Ensure appropriate focus 

2. Provide opportunity to clarify 
their understanding 

3. Identify success for themselves 

4. Begin to identify where the 
difficulties lie 

5. Discuss how they will improve 

6. Monitor their own progress 

Clarke, S. (2008). Active learning through formative assessment. London: Hodder Education. 


Too Vague Task Focused Overly Complex Focus on Surface 
Level Skills

I cn 
understnd the 

text

I cn complete 
the worksheet

I cn identify nd 
evlute the 
socioculturl 
contexts tht 
influence the 
protgonist’s 

psychologicl 
development in the 

nrrtive

I cn use proper 
punctution 
nd spelling

I cn write  
good essy

I cn write five 
prgrphs

I cn identify 
socioculturl 

contexts 

I cn rise my 
hnd during the 

discussion

I cn 
prticipte in 

clss 
discussions

I cn red 
Chpter 3

I cn evlute 
socioculturl 

contexts 

I cn turn in my 
ssignment on 

time

Success Criteria: 

1.Guided Practice

2. Independent Practice



In generating success criteria,  
try to avoid:

Repeating the Learning Intention in 
the Success Criteria. Sample: 

Learning Intention: Determine the main 
idea of a text and explain how it is 
supported by key details; summarize the 
text.

In generating success criteria,  
try to avoid:

Repeating the Learning Intention in 
the Success Criteria. Sample: 

Learning Intention: Determine (DOK 2) 
the main idea of a text and explain how 
(DOK 3) it is supported by key details; 
summarize (DOK 2) the text.

Determine the main idea of a text
Explain how it is supported by key details
Summarize the text

Scaffolding a Standard - From Simple to Complex Instruction 

Directions: Use Webb’s Depth of Knowledge to design simple to complex instruction of a grade level 
standard or learning intention. Keep in mind that learning progressions are unique to individual 
teachers, so there is no one “right” way to accomplish this task, as long as each progression is explicit 
as to where the learning goes next. 
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Scaffolding 
0.58

Recall/Reproduction 
DOK 1

Skill/Concept 
DOK 2

Strategic Thinking 
DOK 3

Extended Thinking 
DOK 4

Recall a fact, 
information, or 

procedure.

Use information or 
conceptual knowledge, 

two or more steps  

Requires reasoning, 
developing a plan or a 

sequence of steps, some 
complexity  

Requires an 
investigation, time to 

think and process 
multiple conditions of 

the problem.

•Arrange 

•Define  

•Describe who, what, 
where, when, or how  

•Explain 

•Identify 

•Illustrate 

•Label  

•Locate  

•Match  

•Measure  

•Name 

•Perform  

•Recall  

•Recite  

•Recognize  

•Restate  

•Solve one-step task  

•Tell  

•Use rules  

•Apply 

•Calculate 

•Classify 

•Construct simple model  

•Describe/Explain using 
context  

•Determine 

•Estimate 

•Find 

•Formulate 

•Give examples & non-
examples 

•Graph 

•Identify patterns 

•List several elements  

•Perform a procedure  

• Predict 
•Solve multiple-step 
problem 

•Summarize 

•Use models to perform 
procedure 

• Analyze  
• Argue  

• Assess  
• Cite evidence  

• Compare  
• Contrast  

• Critique 
• Decide 

• Defend  
•Distinguish 

•Draw conclusions  
•Explain how 

•Extend patterns 
•Formulate  

•Infer  
•Interpret  

•Organize  
•Outline  

•Revise for meaning  
•Show cause & effect  

•Solve non-routine  
problems  

•Verify  

•Apply Concepts 
•Create 

•Collaborate  
•Design and conduct  

•Evaluate  
•Formulate  

•Generalize  
•Hypothesize  

•Initiate  
•Produce/Present 

•Prove  
•Reflect  

•Reorganize into  
new structure  

•Research  
•Report 
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Learning Intention: Determine (DOK 2) the main idea of a 
text and explain how (DOK 3) it is supported by key details; 
summarize (DOK 2) the text.

 I can Determine (state, identify) 
the main idea of the text (facts or 
events, quotes or visuals)
 I can give 2-3 accurate text details 
that support the main idea 
1.______________________________
2._____________________________
 I can explain the main idea with 
2-3 key details from the text 
 I can include only the most 
important details
 I can organize the details in a way 
that makes sense with the text
 I can summarize the text with 
key supporting details 

Determine the main 
idea of a text
Explain how it is 

supported by key 
details
Summarize the text.

Good Better 

 Determine (state, identify) the main idea (and topic) of the text 
(facts or events, quotes or visuals)
 give 2-3 accurate text details that support the main idea 
1.______________________________
2._____________________________

 explain the main idea with 2-3 key details from the text 
 include only the most important details

 organize the details in a way that makes sense with the text
 summarize the text with key supporting details 

Day One

Day Two

Day Three



SUCCESS CRITERIA 
MUST BE CLEARLY 
ARTICULATED, 
SHARED WITH 
STUDENTS, AND 
REFERRED TO OFTEN 
IN ORDER TO 
PROMOTE THE 
ADVANTAGES OF 
TEACHER CLARITY. 

Page 16:

SUCCESS CRITERIA PLANNER – INDEPENDENT PRACTICE  

Directions: Write the Learning Intention in the rectangle. Brainstorm and write the related Success 
Criteria in the lower ovals. Then copy the success criteria to Step 5 of the Independent Practice 
template. 
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SUCCESS CRITERIA PLANNER – GUIDED PRACTICE  

Directions: Write the Learning Intention in the rectangle. Brainstorm and write the related Success 
Criteria in the lower ovals. Then copy the success criteria to Step 5 of the Independent Practice 
template. 

Success criteria provide the "way of knowing that the desired learning (learning intention) has been 
achieved." (Hattie, 2009, p. 47) 
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Learning Target: Determine (DOK 2) the main idea of a text and explain (DOK 3) how it 

is supported by key details; summarize (DOK 2) the text.

state (determine) 
the main idea of the 

text (facts or events, 

quotes or visuals)

give accurate text 

details that support 

the main idea

explain the main 

idea with details 

from the text

include only the 

most important 

details

organize the details 

in a way that makes 

sense with the text

summarize the text 

with key supporting 

details 



Page 30:

SUCCESS CRITERIA PLANNER – GUIDED PRACTICE  

Directions: Write the Learning Intention in the rectangle. Brainstorm and write the related Success 
Criteria in the lower ovals. Then copy the success criteria to Step 5 of the Independent Practice 
template. 

Success criteria provide the "way of knowing that the desired learning (learning intention) has been 
achieved." (Hattie, 2009, p. 47) 
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Learning Target: Determine (DOK 2) the main idea of a text and explain (DOK 3) how it 
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state (determine) 
the main idea of the 

text (facts or events, 
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explain the main 

idea with details 

from the text

include only the 

most important 

details

organize the details 

in a way that makes 

sense with the text

summarize the text 

with key supporting 

details 

Success Criteria Independent Practice 

 of 17 24

Step 3

Success 
Criteria— the 
How 

Standard

I can: 

 

Success criteria provide the "way of knowing that the desired
learning (learning intention) has been achieved." 
(Hattie, 2009, p. 47)

Page 16:

Page 12
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Figure 5.7 DOK Levels, Observable Success Criteria (Engagement), and Content/Skills to Be 
Learned


Adapted with permission from Karin Hess: Karin Hess (2025). Applying Depth of Knowledge 
and Cognitive Rigor: An Educator’s Guide to Supporting Deeper Learning. Teachers College 
Press.

DOK 
Level + 
Purpose

Success Criteria from Novice to Expert 
I/we can…

1 
Acquire 

Foundation 

o Follow specific steps to complete routine tasks 
o Retrieve/locate/recall facts, details, terms 
o Use required tools/resources for specific purpose 
o Practice and self-monitor routine skills/processes 
o Perform routine operations; apply rules 
o Recite/paraphrase definitions, principles

2 
Use, Connect, 
Conceptualize

o Explain relationships (cause-effect; compare-contrast; if-then) 
o Organize or graph information 
o Summarize, sequence, sort, classify, infer 
o Predict based on observations, prior knowledge 
o Pose conceptual questions, problems, or topics to investigate 
o Select and use tool/strategy for a specific purpose (e.g., word problem, collect 
data)
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Deepen and 

Construct 
Meaning

o Uncover relevant, accurate, credible information, flaws in a design/claims 
o Investigate questions that explore underlying/implied meanings 
o Use criteria to evaluate or develop supporting evidence for conclusions, 
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o Develop broader insights linked to Big Ideas, Essential Questions, or themes
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Calibration Criteria for Success Criteria

Identify key skills and concepts in 
order to acquire the standard. 

Clarify what students are to do to 
reach proficiency. (I can)

Use words, terms and/or language 
from the standard to ensure accurate 
rigor/complexity.

Avoid subjective language (i.e., some, 
few, little, many, elaborate, etc.). Use 
only objective phrasing and criteria.

Think of other criteria that is 
necessary, but not specifically listed 
in the standard.
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Success Criteria - Tips and Key Points 
Social Studies 7.43 
DESCRIBE the contribution of Roman civilization to law, literature, poetry, architecture, engineering, 
and technology (e.g., roads, bridges, arenas, baths, aqueducts, central heating, plumbing, and 
sanitation).  
Rewrite learning intention 

When it comes to creating success criteria, avoiding subjective language is some of the best advice. 
Words like “few”, “some”, and “correctly” are not objective and can be interpreted in many different 
ways. Moreover, those descriptors would elicit responses from students that would be varied and 
inconsistent, mostly due to subjectivity.  

“These language descriptors are so vague and general that educators and students cannot help but 
interpret them differently. Therefore, the most important direction to keep in mind when writing 
success criteria is to avoid subjective language” (Ainsworth, L & Viegut, D. (2015). CFA 2.0: How Teacher Teams 

Intentionally Align)..  

Success Criteria-Key Points 

Identify the details needed to achieve the learning intention.  
Specify what students are to do to demonstrate learning. 

 of 22 24

Describe accurately a technological 
contribution developed by Rome 

Explain how the contribution 
improved a Roman’s daily life  

Include 2-3 sentences in your 
explanation  

Make a connection to your own 
personal experience-how has this 
contribution improved your life?

For example, here are four 
sample success criteria specific to the 
details needed to achieve the learning 
intention.  Remember to use specific 

terms from the standard. 
 

SS.7.43 
DESCRIBE the contribution of Roman 
civilization to law, literature, poetry, 
architecture, engineering, and technology. 

Consider including other details not 
included in the standard, but 

needed. 
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Student Orientation to  

Success Criteria
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Learning Target (7.T.T.1.d) 

I will learn how to look at a story 
that describes a time, place, or 

character and compare it to what 
actually happened in history 

during that same time.

Success Criteria-I can 
 Compare three similarities 
between the fictional 
portrayal and the historical 
account (*or plot, 
characterization, accuracy, 
and perspective).

Success Criteria  - I can 
 Provide evidence from 
the texts to support 
their comparisons and 
contrasts, citing specific 
passages or examples 
to illustrate their points.

Detail 
Wheel

Success Criteria  - I can 
 Compare three 
differences between 
the fictional portrayal 
and the historical 
account.

1. Success Criteria Progression Chart 

Display success criteria from basic to advanced levels. 

Beginning Progressing Achieving Excelling

I can identify... I can explain… I can apply… I can teach 
each others…

Students can place a magnet, sticky note, or clip where they currently believe they are.

2. Student-Friendly Checklist 

Provide a visual checklist students can keep on their desks. 

☐ I can identify the author's claim. 

☐ I can locate evidence. 

☐ I can explain how the evidence supports the claim. 

☐ I can write my own response. 

Students check off criteria as they demonstrate mastery



3. Example 1: Algebra I Success Criteria Tracker 
Learning Intention 
We are learning to solve systems of equations using multiple 
methods. 
Success Criteria

Skill Not Yet Almost Got It

I can identify a solution to a system. X
I can solve a system using graphing. X
I can solve a system using substitution. X
I can solve a system using elimination. X

I can justify which method is most efficient. X

4. Exemplars and Non-Exemplars 

Show examples visually. 

5. Exemplars and Non-Exemplars 

Show examples visually. 





Worked 
Examples

Step 4: Learning Progressions

ELE
Math 

Pages 19-20

Learning Progressions Guided Practice (ELA) 
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Step 4

Learning 
Progressions— 
Pathway to 
Learning 
Intention 

Determine the main idea of a text and explain how it is 
supported by key details; summarize the text.

1. Define (DOK 1) determine

2. Define (DOK 1) explain

3. Define (DOK 1) summarize

4. Define (DOK 1) main idea

5. Identify (DOK 1) key details

6. Determine (DOK 2)  the main idea of a text

7. Identify (DOK 1) a single key detail to support the main 
idea 

8. Explain (DOK 3) how the key detail supports the main 
idea

9. Identify (DOK 1) two or more key details to support the 
main idea

10. Explain (DOK 3) how the key details support the main 
idea 

11. Summarize (DOK 2) a single key detail

12. Summarize (DOK 2) two or more key details

13. Summarize (DOK 2) the text 

*Learning progressions demonstrates the building blocks of 
instruction and are arranged in sequence incorporating incremental 
instruction that ultimately lead students to the learning intention.

Prerequisite 
knowledge and skills

More complex or advanced
 concepts and skills

Learning Progressions Guided Practice (Algebra) 
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Step 4

Learning 
Progressions— 
Pathway to 
Learning 
Intention 

Solve systems of two linear equations with two variables for 
mathematical and real-world problems

1. Define (DOK 1) variable
2. Define (DOK 1) coefficient
3. Define (DOK 1) ordered pair
4. Identify (DOK 1) the x-value
5.  and y-value in an ordered pair
6. Graph (DOK 1) points on a coordinate plane
7. Identify (DOK 1) slope and y-intercept
8. Graph (DOK 2) a linear equation
9. Determine (DOK 2) whether an ordered pair is a solution 

to one equation

 

10. Define (DOK 1) system of equations
11. Explain (DOK 2) that the solution to a system is the point 

where both equations are true
12. Solve (DOK 2) a system of equations by graphing
13. Solve (DOK 2) a system of equations using substitution
14. Solve (DOK 2) a system of equations using elimination
15. Compare (DOK 3) different methods for solving a system
16. Interpret (DOK 3) the solution in the context of a real-

world problem
17. Justify (DOK 3) why the solution makes both equations 

true
18. Create (DOK 3) a system of equations from a real-world 

situation
19. Evaluate (DOK 3) whether the answer is reasonable based 

on the problem context

*Learning progressions demonstrates the building blocks of 
instruction and are arranged in sequence incorporating incremental 
instruction that ultimately lead students to the learning intention.

More complex or advanced
 concepts and skills

Prerequisite 
knowledge and skills

LEARNING PROGRESSIONS DEFINITIONS 

“Learning progressions are the sequenced ‘building blocks’ of instruction that lead 
students to understand the unit learning intentions. Look at each unit learning intention to 
decide what increments of instruction students will need to fully understand that learning 
intention. Then sequence these instructional building blocks in the order they will occur 
during the unit.” (Ainsworth, 2015, p. 178) 

Learning progressions are vertically sequenced steps to acquire expertise pertaining to 
skills, knowledge, or dispositions within a specific domain. This sequence uses the 
concepts of continuity and coherence. “Learning is not viewed as a series of discrete 
events, but rather as a trajectory of development over time in a vertical fashion connecting 
knowledge, concepts, and skills within a domain over multiple grade levels.” (Heritage, 
2008) 

LEARNING PROGRESSIONS -- KEY POINTS  

Learning progressions begin with lower-level thinking skills/concepts and progress to 
higher ones. They lead up to the more rigorous learning intention.  

Reflect “simple to complex” learning. The learning intention typically (but not always) 
represents complex learning. The learning progressions represent the simple and complex 
learning skills needed to achieve the learning intention.  

It helps to look back at the original standard statement for the specific skills and concepts 
it includes. These can help in brainstorming what the progressions should be.  

Brainstorm progressions first; then sequence them in a logical order for instruction. Use 
your individual and collective teaching experience plus provided tools and resources. 

 of 18 24
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There are several 
definitions and 
descriptions of learning 
progressions. My 
favorite comes from 
author Larry Ainsworth: 

“Learning 
progressions represent 
prerequisite 
knowledge and skills 
that students must 
acquire incrementally 
before they are able to 
understand and apply 
more complex or 
advanced concepts and 
skills.” (Ainsworth, 
2015, p. 178) 

Learning Progressions Formula 

 

SKILL
(Verb)

CONCEPT
(Noun or phrase) = LP



Scaffolding a Standard - From Simple to Complex Instruction 

Directions: Use Webb’s Depth of Knowledge to design simple to complex instruction of a grade level standard 
or learning intention. Keep in mind that learning progressions are unique to individual teachers, so there is no 
one “right” way to accomplish this task, as long as each progression is explicit as to where the learning goes 
next. 

! of !                                                                                                                        3 11

Recall/Reproduction 
DOK 1

Skill/Concept 
DOK 2

Strategic Thinking 
DOK 3

Extended Thinking 
DOK 4

Recall a fact, 
information, or 

procedure.

Use information or 
conceptual knowledge, 

two or more steps  

Requires reasoning, 
developing a plan or a 

sequence of steps, some 
complexity  

Requires an 
investigation, time to 

think and process 
multiple conditions of 

the problem.

•Arrange 

•Define  

•Describe who, what, 
where, when, or how  

•Explain 

•Identify 

•Illustrate 

•Label  

•Locate  

•Match  

•Measure  

•Name 

•Perform  

•Recall  

•Recite  

•Recognize  

•Restate  

•Solve one-step task  

•Tell  

•Use rules  

•Apply 

•Calculate 

•Classify 

•Construct simple model  

•Describe/Explain using 
context  

•Determine 

•Estimate 

•Find 

•Formulate 

•Give examples & non-
examples 

•Graph 

•Identify patterns 

•List several elements  

•Perform a procedure  

• Predict 

•Solve multiple-step 
problem 

•Summarize 

•Use models to perform 
procedure 

• Analyze  

• Argue  
• Assess  

• Cite evidence  
• Compare  

• Contrast  
• Critique 

• Decide 
• Defend  

•Distinguish 
•Draw conclusions  

•Explain how 
•Extend patterns 

•Formulate  
•Infer  

•Interpret  
•Organize  

•Outline  
•Revise for meaning  

•Show cause & effect  
•Solve non-routine  
problems  
•Verify  

•Apply Concepts 

•Create 
•Collaborate  

•Design and conduct  
•Evaluate  

•Formulate  
•Generalize  

•Hypothesize  
•Initiate  

•Produce/Present 
•Prove  

•Reflect  
•Reorganize into  
new structure  
•Research  

•Report 
 

Scaffolding 
0.58

Keep in mind that learning 
progressions are unique to 
individual teachers, so there is 
no one “right” way to 
accomplish this task, as long as 
each progression is explicit as 
to where the learning goes 
next. 

                                                                                                                                                   

RI.2.2: Identify the main topic of a multi-paragraph text 
as well as the focus of specific paragraphs within the text. 

1.Define “Identify”  
2.Define “main topic” 
3.Identify/recognize each paragraph 
4.Identify the main topic of a single paragraph 
5.Identify the main topic of a multi-paragraph 
6.Identify focus of a single paragraph within the text 
7.Identify focus of multiple paragraphs of a text 
8.Identify the main topic of a multi-paragraph text as well 

as the focus of specific paragraphs within the text
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Teacher 
Clarity 
(.75)

CCSS.ELA-Literacy.RI.7.2: Determine the two or more central 
ideas in a text and analyze their development over the course of 
the text; provide an objective summary of the text.  
1.Define (DOK 1) “central idea”  
2.Define (DOK 1) “analyze” 
3.Define (DOK 1) “summarize” 
4.Determine (DOK 1) a single central idea 
5.Analyze (DOK 3) the development of a central idea 
6.Determine (DOK 1/2) two or more central ideas 
7.Analyze (DOK 3) the development of two or more 

central ideas 
8.Summarize (DOK 2) the text 
9.Find/locate more than one central idea in a text and 

explain how the ideas develop throughout the text in a 
summary
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the text; provide an objective summary of the text.  
1.Define (DOK 1) “central idea”  
2.Define (DOK 1) “analyze” 
3.Define (DOK 1) “summarize” 
4.Determine (DOK 1) a single central idea 
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8.Summarize (DOK 2) the text 
9.Find/locate more than one central idea in a text and 

explain how the ideas develop throughout the text in a 
summary



 Lower anchor instruction 
represents how struggling 
students may think about a 

specific standard or skill.

 If we assume they know 
more, or “they were taught 

this last year”, we deny 
students an opportunity to 
activate prior knowledge.

If teachers discover 
that students 

possess more prior 
knowledge than 
anticipated, then 
instruction can be 
accelerated to an 

appropriate 
starting point. 



7.6I Determine (DOK 2) experimental and theoretical probabilities related 
to simple and compound events using (DOK 2) data and sample spaces

Step 1: Define (DOK 1) Experimental and theoretical 

Step 2: Define (DOK 1) data and sample spaces 

Step 3: Define (DOK 1) Simple and compound  

Step 4: Recognize (DOK 1) Differences between experimental and theoretical 
probabilities  

Step 5: Identify (DOK 1) experimental probability  

Step 6: Identify (DOK 1) theoretical probability  

Step 7: Give examples and non-examples (DOK 2) of simple, compound 
events 

*Step 8: Distinguish the difference between (DOK 3) simple events using 
data and sample spaces

Prerequisite 
knowledge 
and skills

More complex or 
advanced

 concepts and skills

RI.2.2: Identify the main topic of a multi-paragraph text 
as well as the focus of specific paragraphs within the text. 

1.Define (DOK 1) “Identify”  
2.Define (DOK 1) “main topic” 
3.Identify/recognize (DOK 1) each paragraph 
4.Identify (DOK 1) the main topic of a single paragraph 
5.Identify (DOK 1) the main topic of a multi-paragraph 
6.Identify (DOK 1) focus of a single paragraph within the text 
7.Identify (DOK 1) focus of multiple paragraphs of a text 
8.Identify (DOK 1) the main topic of a multi-paragraph text as 

well as the focus of specific paragraphs within the text

Pre-requisite 
skills

More complex or advanced concepts and skills



Deconstruct the standard by breaking it down 
into progressive learning targets.  
Understand exactly where the student currently is 

on that progression.  
Know what steps are needed next for that student 

to continue toward meeting the grade level 
standards.  
Clearly communicate the learning targets in 

student-friendly terms with the student.

When re-teaching is needed, teachers should:

Page 12
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Steps Skills (verbs) Concepts (noun phrases)

Standard:

LEARNING PROGRESSIONS PLANNER – INDEPENDENT PRACTICE  
Directions: List what students need to know (concepts/nouns) and be able to do (skills/verbs) to 
achieve the Learning Intention. Use the “Scaffold for Learning—From Simple to Complex” tool to 
assist you in identifying a progression of rigor from simple to complex. 

Standard:

Learning Progressions are the building blocks that teachers will use to teach the students the skills 
to mastering the standard. Using the standard and Webb’s DOK begin with lower level thinking 
skills/concepts and move to the higher, more rigorous level of the standard.

Page 21:
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A Simple Decision-Making Framework for Teachers

Here’s a clear, practical framework teachers can use to help select 
instructional strategies based on assessment results, not preference or habit. 

Core Principle 
Assessment results don’t tell us what students are, they tell us what students need next. 
The purpose of assessment is instructional decision-making. 

Clarify What Students Are Struggling With 
Before jumping to strategies, teams must identify the type of learning need, 
not just the score. 
Use these guiding questions: 

 Is the issue knowledge, skill, reasoning, or application/transfer? 
 Is the error conceptual or procedural? 
 Is the challenge accuracy, fluency, complexity, or independence? 

 

Categorize the Learning Need 
Place students into one of these instructional need categories: 
Learning Need - What the Data Suggests 

 Surface Learning Gaps 
Students lack vocabulary, facts, or basic understanding 

 Procedural Skill Gaps 
Students know what but not how 

 Conceptual Understanding Gaps 
Students can perform steps but don’t understand why 

Reasoning & Thinking Gaps 
Students struggle to explain, justify, or analyze 

Transfer Gaps 
Students succeed in practice but fail in new contexts 

steveventura.com
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