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Learning Labs:

REFINING INSTRUCTION
THROUGH
MICROTEACHING METHODS

Steve and Michelle Ventura

Steve Ventura | steve@steveventura.com | www.steveventura.com

Learning Intention

[C] We are learning how
micro-teaching practices
and collaborative teams
work together to ensure
every student has access
to grade-level learning.

Learning Intention

[[] People learn better
when they go beyond
just receiving
information. There will
be opportunities to
process, discuss,
reflect on, and apply.



mailto:steve@steveventura.com
http://www.steveventura.com
mailto:steve@steveventura.com
http://www.steveventura.com

Success Criteria
Participants will be able to:

[[] Explain the relationship
between micro-teaching

and learning labs and how

to increase new
approaches to teaching
and learning.

Today isn't about
adding one more

instructional
strategy to your
toolbox.

It's about creating a
process where
teachers can
intentionally
practice, receive
meaningful
feedback, and refine
instruction together.

Emotional
Engagement:

is seen in students following
directions.

reflects their investment in
learning and willingness to
tackle challenges.




reflects their investment in
learning and willingness to
tackle challenges.

[] Author/Consultant [] Author/Consultant

[] President, Advanced [] Advanced Collaborative
Collaborative Solutions Solutions

[] B.S. Liberal Studies [C] B.S. Physical Education
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[] Teacher, Director,
Assistant Principal, Principal

[] Superintendent

[[] Reading Intervention
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[ACHIEVEMENT TEAM:

California MTSS
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Pre-
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Post-
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Differentiation in Action - Debunking the Myth

[] Is not creating 25 different lessons
o\ [] Does not lower rigor
®4 [ ] Does not decrease effectiveness
ww [_| At its foundational level,
differentiation is simply good
teaching.




Differentiation in Action - Debunking the Myth

[] It's about making smart adjustments
[] It's about anticipating student needs
[] It's about using different strategies
8 [] It's about adjusting the complexity
gy

What are the benefits?

[[] Teachers who differentiate
instruction demonstrate
stronger achievement

[[] Have more positive
attitudes toward school

[[] Develop greater | =2 §
NS @
confidence in their abilities |\ ‘-?T\\\\\\

compared to students in —‘ N

one-size-fits-all settings.

Source: Differentiation in it Matters, What It Is, and How It Works

Differentiation in Action - Debunking the Myth

The physical and/or online space where learning is happening.

A flexible learning environment helps students focus and work productively.

Source: Different it Matters, What It Is, and How It Works




What is Differentiation?
[[] Differentiation refers to a wide variety of teaching
techniques and lesson adaptations that educators use to

instruct and_meet the individual needs of students.

Differentiation

® Confidence in findings when R is 3 or greater
® When R is less than 3, more studies are needed

What is Differentiation?
[[] Differentiation refers to a wide variety of teaching
techniques and lesson adaptations that educators use to

instruct and meet the individual needs of students.

Differentiation

® Confidence in findings when R is 3 or greater
® When R is less than 3, more studies are needed

How often do
teachers get an
opportunity to
practice new
instructional

strategies in a low
stakes setting?




Why it matters? | Increased
Improves Long- Equity and
Term Retention Inclusion

Enhance Better
Critical Engagement
Thinking and Motivation

What is Micro Teaching?

Micro Teaching is a teacher training technique that helps
the trainee teacher to master the teaching skill.

It requires the teacher to: :

[[] To use a specified teaching skill @5 5 | 5@5

[[] To teach a single concept

[[] To teach for a short time

[C] To teach a small number of
students

S
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Improving RESEARCH-DRIVEN
Instruction MICROTEACHING
AND LEARNING LABS

Introduction to Microteaching
and Learning Lab




VISIBLE LEARNING:
The Sequel |:|

Largest summary of
educational research
ever conducted

[[1 2,100 meta-analyses
[[]1 132,000 studies
[] 300 million students
[]1 320 + influences

ZONE OF DESIRED
EFFECTS

N B
= .89

Feedback d

Micro Teaching

® Confidence in findings when R is 3 or greater
® When R is less than 3, more studies are needed




A technique in which a teacher delivers a short,
lesson that is then analyzed by the teacher and/or other
teachers and leaders for the purposes of improvement.

The lessons are usually observed to assist with the
subsequent analysis.

ACHIEVEMENT TEAMS

Instructional Strategy Flip book

4 Twenty-Five Instructional

il
R —
) \/ 5 Strategies to Enhance and
- / Assist with Achievement
Teams Implementation.
\

7

The Achievement Teams Instructional Strategy Play Card
organizes all instructional strategies listed in this flip
book into five instructional domains.

This play card was created in partnership with Ashley Taplin and Steve Ventura.

Connect or Reflect on Build Focus Questions for
‘ e e Introduce (QUEEL LI Observational Data
1. What are the

assessment results
strengths and gaps?

GIST Summar Contracts/ .
Scaffolding Card Sort A Independen Bl il
ctivity Projects concepts were
4 b 3 achieved from the
Meppng imapom v
Mapping Journal Prompts uliE sl aeed: ©
\ be learned?

DIJAC I | 3. Who did we teach
Grades effectively and who
still needs help?

Graphic Anchor

Organizers Activities Error Analysis

~

&

. Which strategies
were used

effectively and
red which ones were
Assignments not?

Success Criteria




Instructional Flip Book for Math

Twenty instructional strategies and
bonus resources to elevate math
instruction through Achievement
Teams implementation

o]

4 b “ ) ‘X=AC05(WL) A
[ EDNEN Y ADVANCED

COLLABORATIVE SOLUTIONS

The Achievement Teams Instructional Strategy Play Card for Math

Connect or Reflect on Build

Teacher Led Introduce Learning Independence

Think-Ink,
Combine & Refine
(pg- 18)

vo Things Accountable Talk
(pg. 6)

Success Criteria
(pg- 22)

Yes-No Sorting Game LR e Link & Learn

(pg-11) (pg- 23)

Four Corners Error Analysis alk Talk
(pg 12) (pg 20) (g 24)

Metacognition
Through 3 Questions
(pg- 21)

Card Sort
(pg-13)

Problem-Solving Teaching

Learn more about this resource on page 31.

lessential for guiding

rface, Deep, and DS
owledge acquisition EENEETTIEN
ction ensures that

Surface Learning: Focuses on

ing effectively. foundational knowledge and skills, such
as recall, explanation, and procedural
plecting strategies fluency. These strategies are necessary
00k provides a quick prerequisites to deeper learning,
th their instructional
the learning phase— Deep Learning: Extends surface
lategy is most effective. knowledge by encouraging students to

make connections, analyze information,

and apply concepts in more complex

ix of strategies to ways.

tanding to application.
Transfer Learning: Enables students to

use what they've learned in new and

unfamiliar situations, fostering critical

loi o it thinking and problem-solving skills

across different contexts.

trategies based on
learning goals,

ay adjust strategies

SURFACE




Learning Lab Strategy Studio

1. Read the classroom challenge.

3. Explore the flip books and choose a strategy.

4. Discuss and reach consensus.

5. Reveal your strategy number (one member holds
up their fingers to match the instructional strategy
chosen).

Learning Lab Strategy Studio

Student discussions are 1. Teammates
dominated by the same three Consult (FB)
or four students. Most 2. Jigsaw (FB)

students participate only 3. Accountable Talk
when called on, and (MFB)

classroom conversations lack 4. Think-Ink,
depth and academic Combine & Refine
discourse. (MFB)

Learning Lab Strategy Studio

Some students finish learning 1. Menus (FB)

tasks quickly while others 2. Anchor Activities
require significant support. (FB)

Early finishers become 3. Link & Learn
disengaged while struggling i

students need additional 4. Success Criteria

time and scaffolds. (MEE)




Learning Lab Strategy Studio

When learning becomes 1. Practice &

challenging, students quickly Challenge by Choice
give up, wait for help, or rely G

on the teacher instead of 2. Feedback (FB)
attempting different 3. Metacognition

strategies. Through 3 Questions
(MFB)

4. Problem-Solving
Teaching (MFB)

Turn & Talk

[] What strategy would
you like to see modeled
in a Learning Lab?

[[] What student evidence
would tell you it was
successful?

[] How could this strategy
improve instruction
across your team?

THE MICROTEACHING CYCLE

Practice. Feedback. Refine. Repeat.

1. PLAN 2. TEACH
Identify the student = Teach a short, focused
need and select a lesson (15-20)
high-impact strategy, Minutes while O
Plan the focused colleagues collect

lesson segment. evidence of student

6. RE-TEACH
Re-teach the revised
lesson. Continue the
cycle of improvement
for stronger student
learning.

3. FEEDBACK
Colleagues share
specific, evidence-
based on feedback
using the Learning
Lab protocol.

5. REDISGN 4. REFLECT O
Collaboratively refine  The teacher reflects
the lesson. Adjust on the evidence:

strategies, questions, What worked? What
or supports basedon  surprised me? What
the feedback and could be better?

reflection.

S)




PR THE MICROTEACHING CYCLE

Practice. Feedback. Refine. Repeal.

[J Which step of the

cycle would have the L

greatest impact on |

improving instruction in

your school, and why?

5. REDISGN 4. REFLECT

] Which step do you G
believe is the most fbs e
challenging? Why? =

saadershipiGuestions THE MICROTEACHING CYCLE

] How could school Practce L. fnent
leaders create the
conditions for this cycle
to become part of
everyday professional
learning?

. PLAN
Identify the student.
eed and slect.

4- REFLECT

onthe evidence:

] Which step requires i
the greatest amount of e gk
trust among colleagues? (<)
Why?

‘/Micro-teachmg Cycle Placemat Neoosssssns -)

o Identify Your Top Three Instructional Priorities ° Evidence of Impact

| o What evidence will show 1. Student Evidence Examples
What is the Criteria for Success? improvement?

Student achievement data
e Formative assessment results
2 | Sudentpartcipation
- |1 Student engagement
3 T | Student work samples
Student surveys

Planning and Preparation What outcomes do we expect? . Teacher Evidence Examples | 3. Purpose over Perfection
The coach and teacher determine the Communicating with Students | This cycle gives teachers the
objectives, content, and resources | | Use of Success Criteria

required for a learning lab, based on Expectations for Leaming

educational goals, students’ needs, Modeling

and curriculum requirements. The Guided Practice

main objective of is Independent Practice

that tenables eachersto earn and Feedback to Students adjustments 5o al teachers can
assimilate new teaching skills under rouping of Students replicate the srategy bein
controlled conditions Grouping of Student; o aybeng

modeled.
° [ m——— °

Next Steps.

Identify one area of instruction, i.e., procedural, reasoning, or conceptual.
This process includes setting learning objectives, designing activiies,
and selecting resources. Have each teacher create a 15- to 20-minute
engaging lesson they will model to a small group of four to six students,

www.steveventura.com




[ Micro-teaching Cycle Placemat
° Identify Your Top Three Instructional Priorities e
What
What is the Criteria for Success? impro
1. Asking higher-quality questions. 1. Highlight the author's claim.
2. Modeling with a think-aloud. 2. Explain why it is the claim. P
3._Providing effective feedback. 3. Support their thinking with evidence. -
3.
Planning and Preparation What outcomes do we expect? 2. Tea
Thg cqach and teacher determine the 1. Deeper thinking Co
objectives, content, and resources . Us
reqwrgd for a learning lab, based on 2. Understand the thinking process Ex|
educational goals, students’ needs, : Md
and curriculum requirements. The 3. Recognize when they have done well Gu
main objective of microteaching, is : Ind
that it enables teachers to learn and Fe
assimilate new teaching skills under Gr
controlled conditions.
OO TTAT G UaTS ST TS TTeTTTS; Vo
and curriculum requirements. The 3 Gui
main objective of microteaching, is : Ind
that it enables teachers to learn and Feel
assimilate new teaching skills under Gro

controlled conditions.

° Implementation Plan
Next Steps

Identify one area of instruction, i.e., procedural, reasoning, or conceptual.
This process includes setting learning objectives, designing activities,
and selecting resources. Have each teacher create a 15- to 20-minute
engaging lesson they will model to a small group of four to six students.

www.steveventura.com

for Success?

° Evidence of Impact

improvement? .
provement Student achievement data

Formative assessment results

Student participation

What evidence will show 1. Student Evidence Examples

2. Student engagement
Student work samples
3. Student surveys
we expect? 2. Teacher Evidence Examples | 3. Purpose over Perfection
Communicating with Students This cycle gives teachers the
Use of Success Criteria opportunity to practice strategies

0 Self-Reflection

Expectations for Learning w
Modeling environment. It is about evaluating

Guided Practice the strengths and weaknesses of the

Independent Practice lesson itself and how to make

Feedback to Students adjustments so all teachers can

Grouping of Students replicate the strategy being
modeled.




mUepeTTOeTIT T TaTTTS
Feedback to Students
Grouping of Students

PAST
or conceptual.

b activities,
20-minute
six students.

WHAT?
Describe what happesed

Refec

adjustments so all teachers can
replicate the strategy being
modeled.

Self-Reflection

PRESENT

5

S0 WHAT?

Anatyre & serse-mke

1 bearn, a0é commenicate

FUTURE

NOW WHAT?
Take effective sext shegs

[ Micro-teaching Cycle Placemat

es

What s the Criteria for Success?

What evidence will show
improvement?

1
2
3.

1. Student Evidence Examples
Student achievement data
Formative assessment results
Student participation
Student engagement
Student work samples.

Student surveys

Planning and Preparation
The coach and teacher determine the
objectives, content, and resources | |
required for a learning lab, based on
educational goals, students' needs,
and curriculum requirements. The
main objective of is
that it enables teachers to learn and
assimilate new teaching skills under
controlled conditions.

° Implementation Plan

Next Steps

Identify one area of instruction, i.e., procedural, reasoning, or conceptual
This process includes setting learning objectives, designing activties,
and selecting resources. Have each teacher create a 15- to 20-minute
engaging lesson they will model to a small group of four to six students,

. Teacher Evidence Examples
Communicating with Students
Use of Success Criteria
Expectations for Learning
Modeling
Guided Practice
Independent Practice
Feedback to Students
Grouping of Students

3. Purpose over Perfection

This cycle gives teachers the
opportunity to practice strategies
and deliver lessons in a low-stakes
environment. Itis about evaluating
the strengths and weaknesses of the
lesson itself and how to make
adjustments so all teachers can
replicate the strategy being

model

www.steveventura.com

THE MICROTEACHING
Practice. Feedback. Refine. Re

6. RE-TEACH
Re-teach the revised
lesson. Continue the
cycle of improvement
for stronger student
learning.

4.

on

2. TEACH
Teach a short, focused
lesson (15-20)
minutes while
colleagues collect
evidence of student
learning.

The teacher reflects

‘What worked? What
surprised me? What
could be better?

fine. Kepeal.

REFLECT

the evidence:

CYGLE




Think-Ink-Pair-Share

How are micro
teaching and learning
labs different from
classroom
walkthroughs/learning
walks?

"7'

Did the teacher axplan what to
cops?

donthe s
i 1: Instructi
Communicating with students
tions forleanin

o
Explanations of ontent
Use of oraland written langusge.

0id the teacher ssk questions
cademic vocabulry, ..

pi
uctional mateial and resources
ucture and pacng

Page 7

01d the teacher provide students
pack?

Lesson adjustment

Commendations

Recommendations
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e

(] Did the teacher explain whatto | Expectations for learning: Cloarly Students were abla to restate drections and
doin the steps? stafod: “Today we are learning how fo sohe | bagin work indoperdenly with mirimal

Domain 1: Instruction = 2 .

oy i, mufi-shep problera using part-part-whole | confusion.

R ions for learni

e and procedhores: Dasirs

-Explanations of content were broken info 3 clear sdeps and poeted on

-Use of oral and written language #e board. Teacher modeled each skep before

releasing sudents.

(] Did the teacher ask questions Quality of questions: Teacher asked | Sudents used ferms lie “part” and “whole”
using acadenic vocabulary, €.9.. | hoher-Jovel quastions sush as, “How do you | accurately during discussions.
part, part, whole? .y «

Domain 2: Using questioning and '""“,""“""?"7'.“ ('Myou

discussion techniques plain your reasoring using our

“Quality of questions voeabuary?"

-Discussion techniques Discussion techniques: Think-pair-

-Student participation share struciure allowed ol studends fo

Student Engagement participate

~Activities and sssignmants Student participation: Nearly all

“Grouping of students %

-Instructional material and resources. shudenie wer 994 4 A

Structure and pacing hared responses using academic lnguane.

[] Did the teacher provide students | Assessment criteria: Sucoess orileria Students revised their work based on
with feedback? were posted and reforerced (1 can sole foedback and improved acouraty.

Domain 3: Using assessment in muti-stop pecblera uaing a part-part-ubcle

instruction »

A criteria model”)

Student Engagement participate

~Activities and assignments Student participation: Nearly al

-Grouping of students e o

-Instructional material and resources £S2 A

“Structure and pacing shared resporaes using academic lnguage.

(] Did the teacher provide students | Assessment criteria: Sucosss orikria | Students revissd their wark based on

with feedback? were posted and reforenced (I can sole foodback and improved acouracy.

Domain 3: Using assessment in S
o mm&nm-ww

-Assessment criteria

-Monitoring of student leaming Feedback to students: Fesdback was

-Feedback to students. specific and actionable (e, “You idersified

-Student self-assessment and #a parts correctly—now check if your fotal

monitoring of progress maiches the whole”)

-Lesson adjustment

Commendations: Clear comeurication of learning infentions | High lkevel of shudent engagement #rough
and suooess eriteria supported shudent siruchured collaboration.
independence.

Recommendations: Conaider incorporating meee opportunities for | Provide an edenaion task for studends ubo
student-lod discussion [e.g, shudents damontrate early mastery fo deapen feir
facilitating portions of #e corversation] thinking,

| Teacher Obrerving
;-hnm.w-v ot Today -
omain 1: — ;‘"‘_“pm oodan,
Eapactanors 4o laamag R
e bt
rensrg waewn
Oud the tenchur otk quastans Toucher wtind e’ e
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THE MICROTEACHING CYCLE

Microtaaching Action Plan
Practice. Feedback.Refine. Repest.

GradeSubject

D

1. Focus for Improvement

Wht instuctonal practice do | want 1o improve?

What stuent evidence ld me to selec this focus?

2. Loarning Gol
By improving this nstructionsl pracic,students il be better abo to.

3. My Microteaching Plan (15-20 minutes)
Learning Inention:

Success i

Highmpact Srategy | Wil Practice
Explct Modsing
Questonin
Checks for
Feadback
© Collbortive Leaming

a
Understanding

Vocabuary Developmen.
Other

4. Evidence to Collect

. My Revison Plan

Other One insructional change  wil make before
eteaching:
5. Feadback & Reflection
What worked well? How will | knowthe change improved student
leaming?
What srprised me?
What evidence suggestsstudents earned? Next Microtssching Date:

Commitment Statement
fore my st microteaching

What shoud | mprove next? One action il ko
cyce s

Learning Lab Design Studio
Using High-Impact Strategies to
Strengthen Universal Instruction

ACHIEVEMENT TEAMS _ Instructional Flip Book for Math

I nal Strategy Flip be

e math
fevement
eams implementation
Toety From o thons
Strasegies 1 Embance wnd
s e A ‘
Tormd impermentsion

Learning Lab Design Studio
Using High-Impact Strategies to Strengthen Universal Instruction

Directions:
Choose ONE classroom challange belov.
Complete the questions 1 and 2 of the Action P
Explore the Instructonsl Strategy Flip Book or Instructions! Srategy for
Mathemarics Fip Book.
Select 1.3 srategies that could adckess the student need.
Complete sections 3-4 of the Action Plan
Be prepared to share out.

Classroom Challenge Scenarios
“Choose ONE of the following scenarios to match with a srategy.

Quist Classroom
Student iscussions re dominated by the same three o four sudents. Most students
ot o and academic

2. Different Pacing

Some students finish learning tasks quickly whie others require significant support

Early fnihers bacome disengaged while strugging students need additional time and
folds.

3. Students Cannot Explain Thinking
lens often arrve at the correct answer but strugle to explain how they solved the
problem o justiy thei reasoning using evidence.

4. Low Perseverance
When learning becomes challengng, stuents auickly give up, wait for help, or rey on
the teacher instead of attempting differen strategies.

5. Wesk Transfer
Students demonstrate s ecal
apply theirlearning in new situations or more complex tasks.

6. Complex Text Challengss
Stucdents can read the words in  text but struggle to determine the main ideas,
analyze nformation, o support their tinking with evidence from the text




Learning Lab Design Studio
Using High-Impact Strategies to Strengthen Universal Instruction

Directions:

. Choose ONE classroom challenge below.

. Complete the questions 1 and 2 of the Action Plan

. Explore the Instructional Strategy Flip Book or Instructional Strategy for
Mathematics Flip Book.

. Select 1-3 strategies that could address the student need.

. Complete sections 3-4 of the Action Plan.

. Be prepared to share out.

Classroom Challenge Scenarios
*Choose ONE of the following scenarios to match with a strategy.:

1. Quiet Classroom

Student discussions are dominated by the same three or four students. Most students
participate only when called on, and classroom conversations lack depth and academic
discourse.

2. Different Pacing

Some students finish learning tasks quickly while others require significant support.
Early finishers become disengaged while struggling students need additional time and
scaffolds.

1. Quiet Classroom

Student discussions are dominated by the same three or four students. Most students
participate only when called on, and classroom conversations lack depth and academic
discourse.

2. Different Pacing

Some students finish learning tasks quickly while others require significant support.
Early finishers become disengaged while struggling students need additional time and
scaffolds.

3. Students Cannot Explain Thinking
Students often arrive at the correct answer but struggle to explain how they solved the
problem or justify their reasoning using evidence.

4. Low Perseverance
When learning becomes challenging, students quickly give up, wait for help, or rely on
the teacher instead of attempting different strategies.

5. Weak Transfer
Students demonstrate success during guided practice or recall tasks but struggle to
apply their learning in new situations or more complex tasks.

6. Complex Text Challenges
Students can read the words in a text but struggle to determine the main ideas,
analyze information, or support their thinking with evidence from the text.

Learning Lab Design Studio
Using High-mpact Strategies to Strangthen Universal Instruction

oo ONE asroom chllonge blow o 2
2. Complete the questons 1 and 2 of the Action Plan D Irections:
B

Instructionsl Strategy Fip Book ar nstructons! Srstegy for
Fip Book.

nat coud address the studnt nsed.
the Action Plan.

Work with a partner of
- lowing scenarios to match with a srategy Sma” gr Oup-

ssions are dominated by the same three orfourstudens. Most students.

i S Follow the instructions
on the handout.

strugle to explain how they soived the
problem or sty hei reasoning usi e

Ao s ety o Complete the Action

Students demonstrate success during guided practce o ecal asks butsruggle o P | an
2pply theileaming in new siuations or more complex tasks .

6. Complex Text Challenges

analyze nform ort thei thinking




THE MICRSTEACHING CTELE

Choose a scenario
that resonates with
you from the
scenario handout.

Select an
instructional strategy
from one of the flip
books to address the
needs from the
scenario.

Complete the
Action Plan.

Planning the Micro-teaching Cycle

Where will you begin in the Micro-
teaching Cycle, and why?

What will the teacher intentionally
practice?

What evidence will observers collect?

How will feedback strengthen the
next lesson?

What is your team's first step toward
implementation?

How do the Action
Plan, Flip Books, and
Micro-teaching Cycle
work together to

strengthen teaching
and Universal
instruction?




What is Micro Teaching?

Micro Teaching is a 9 master the teaching skil
It requires the teacher to:

To use a specified teaching skl
To teach a single concept
To teach for ashort e

To teach a small number of students

What is a Learning Lab?
A Learning Labis 2 structure fo collective engagement n learning through teaching, In Learning Labs, teams.
of teachers engage inlearning about and trying out an instrucional actvy in a cassroom with students.
Collaborative enactment of pracice i central to the design.
Why are these two skillsimportant?
I many schools today, teachers are engaged in activites that are being called PLCs that are really something
else—perhaps professional working communities (PWCS). The purpase of an Achievement Team is gearet

ask the question, learn?”

Achievemer 0 quide teachers

nt positon th
o learn what students need and instructional coaches can further promata this thinking,

where

Learning Labs it
from mistakes,
they may not be familir with.

Page20f

Learning Lab Information Sheet
Background
Advanced Collaborative Solutions actively promote the use and function of learning labs. Learning labs in

schaols car -
schaol or educational nsttution. H labs:

- need for
student needs, or curriculum requirements, This involves determining the objectives, content, and
resources required for the lab.

rming lab,
learning objectves, activties, assessments, and resources tailored to the topic or subject area.

Setting up the Labs: The physical space for the earming Iab s prepered. This could involve aranging
aterals,

desks or tables, setting materi
planned actiites.

Selecting Tools and Resources: the tool d materils necded for the lsb.
activities. This could 3 equipment,or
other learning aids.

Instruction and Faciltation: Teachers or instructors ead the learing b sessions, quiding students

throug offering support a5

Hands-on Activites: Learning P

in the classraor soling problems,

working on projects, or engaging in collaborative activiies

in groups, depending on the nature of
4

the activies. Colaboration i often
crtical thinking.

Feedback and Assassment; Throughout the lab sessions, ecucstors provide feedback to students on
the material
learning and mastery of the concepts covered n the lab.

Reflection and Review: At the end of the learning lab, students may be asked ta reflect on their learing
‘oxperiences, discuss ther observations and insights, and review key concepts or takeaways from the

Follow-up and Extension: the learing lab, follow-up

: Dep
activities or extensions to further einforce learning or explore related topics in mre depth.
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Microteaching in the Feedback Process.

Microteaching, a research-based strategy
with oot in teacher training programs,
was first used to improve knoviedge ant
understanding of instuctionsl practice.

The term refers to practce teaching in
which a student teachers teaching of &
smallclass s videotaped for subsequent
evaluation. Its now a common strategy
in sehools because of s effect on student
learning and is ease of use for teachers and teams. When used effectvely and daliberately, microteaching
can double the speed of learing (Hatti, 2009, 2012); it also accelerates the practice of indvidual teachers
hile ol the lovel of © goal g i similar o that of
instructional rounds. It beauty i n 1 use of video or direct observation from peers

Jim Knight (2014) acvocates for the use of video as a powerful ool to improve professional lsaming. "Whan
we record ourselves doing our work,” he writes, "we see that reaity is very different from what we think” (p
, Either way,video helps us

P

used with a colleague jalogue and.
feedback accompany it

When leaders use collaboration to bridge the gap between high- and low-mpact teachers, everybody virs.

An offect size of d=1.0 ndicates an

Microteaching/Visible Learning

deviation increase is typically
associated vith advancing
chidren's achievement by two to

- three years, improving the rate of

schools not recaiving this
atment

e etz Nrir oo 200
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Steps for Creating a Learning Lab.

1. Ateacher from each grade level chaoses an instructional strategy that they would ike to practice and then
receive foedback from peers.

2. A good place to start with the selection of high yield instruction i referring to our instructional strategy fip
books.

3. The teacher wishing to practice an instructional strategy needs to create a 15 - 20 minute lesson that willbe
taught to 2 small number of students (4-6).

and o the
lesson. This can b lished by setting up 2 learning after the lesson o let stud Jy their
learning,

5. During the actuallesson, other teachers, coaches, administrators observe the lesson, recording valuable:
pieces of information that il be use to provide feedback to the teacher modeling the lesson.

. When the learning lab is complete and the students are retumed to their classroom, the peer feedback
session begins.

2 bsenving infor that has been recorded on a feedback
form. i

8. After the feedback session, the teachers on the same grade level team plan to implement the strategy to
al o the students at that grade level,
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Pacific
Ocean

Pacific
Ocean




Foodack for Lasring Lab Particpants

e

1 Stat with Positvs Fsdback:
Begin oy Niohlghing hat wert well g th lesming b
ke the tescha'ssengih,elfors, and achevements.

consiacov ook

2 80 Spacfc:
Provd speiic cxamplos of vhatyou obsarved during heleaming b
Instesd f geerl stements e “good sy somethng e | nticed how you
enggectal tderts by ing difernt questionn technies

& Provide Resources o Additons Support
< reources, et o g opporuntis thatcan hlp th teacherimprose i

Proide pportie forthe escher 10 bere othr exparenced eccaors o
reticee i profemons dealcprment warkivps

Remarmoer,
improvemen 1 upporie feedac,

School Coltrs

Whatstudent srengthscon we bld n?

3 Fous on Ares of knprovement:
s sess where th teachercoud improvs oty ifernt sratgies.
Frame suggesions s opporun s for growthrthr thn cricm.
Use phvaee o “Have you consdered..© or Yo might . 10 ofr suggesions.

Homanizeyour data

4. Use  Constructive Tone:
Ensur your fnocdoack s oo n 3 postin and supporive manmar
vt vong negatn s o making tha esche el cefaniie
Be espectl and ampatheti  yourcommunction

Recogpize the alueof diferences

5 Encourage Reflcton and Selfassessment

engageche sudnts?” o “What ol you do frtynex e
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Tap into schaslwide srngthe
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